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Abstract: Content and Language
Integrated Learning (CLIL) has become an
important approach in modern education, as it
allows students to learn subject content and a
foreign language at the same time. Despite its
benefits, CLIL implementation might be
difficult, particularly for inexperienced
teachers with little training and experience.
The purpose of this study is to investigate the
primary challenges encountered by novice
CLIL teachers and to pinpoint useful tactics
that can aid in their professional growth. The
study employs a qualitative methodology,
utilizing  classroom  observations  and
interviews to gain a deeper understanding of
instructors' perspectives. The results show that
obtaining  suitable teaching  resources,
managing classroom interaction in a foreign
language, and striking a balance between topic
and language objectives are common
challenges for new teachers. Additionally,
their teaching ability may be adversely
affected by a lack of confidence and
inadequate  methodological  preparation.
Overall, the study highlights how crucial
ongoing assistance and hands-on training are
to the effective application of CLIL.
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MAQOLA HAQIDA

Kalit so‘zlar: CLIL, o‘qgituvchilar Annotatsiya: Content and Language
tayyorlash, yangi o‘qituvchilar, til o‘rganish, Integrated Learning (CLIL) zamonaviy
pedagogika, kasbiy rivojlanish. ta’limda  muhim yondashuvlardan  biri

hisoblanadi, chunki u o°‘quvchilarga bir
vaqtning o‘zida fan mazmuni va chet tilini
o‘rganish imkonini beradi. Uning
afzalliklariga garamay, CLILni amalda
qo‘llash, ayniqsa tajribasi va tayyorgarligi kam
bo‘lgan yangi o‘gituvchilar uchun murakkab
bo‘lishi mumkin. Ushbu tadqiqotning maqsadi
yangi CLIL o‘qituvchilari duch keladigan
asosiy  giyinchiliklarni  aniglash  hamda
ularning  kasbiy rivojlanishiga  yordam
beradigan samarali strategiyalarni ko‘rsatib
berishdan iborat. Tadgigot sifatli (qualitative)
yondashuv asosida olib borilib,
o‘qituvchilarning  tajribalarini  chuqurroq
tushunish uchun sinf kuzatuvlari va intervyular
qo‘llanildi. Natijalar shuni ko‘rsatdiki, yangi
o‘qituvchilar uchun mos o‘quv materiallarini
topish, chet tilida sinf jarayonini boshqarish
hamda fan mazmuni va til magsadlari o‘rtasida
muvozanatni saglash asosiy muammolar
hisoblanadi. Bundan tashgari, ishonchning
yetishmasligi va metodik tayyorgarlikning
sustligi ularning dars berish samaradorligiga
salbiy ta’sir ko‘rsatishi mumkin.Umuman
olganda, tadgiqot CLILni samarali joriy
etishda doimiy qo‘llab-quvvatlash va amaliy
treninglar muhim ahamiyatga ega ekanligini
ta’kidlaydi.

MNOJAIOTOBKA YYUTEJEM CLIL: MTPOBJEMBI U TYUYIIUE MPAKTUKHA 115
HAYNHAIOIUX ITEJAT'OI'OB

M./l. bouinazapoea

Cmyoenmka

Ypeenuckuii cocyoapcmeennsiii nedazoeuseckuii UHCMumym
Ypeenu, Yzbexucman

O CTATBHE

KarwueBsbie ciaoBa: CLIL, noaroroBka AHHOTALUA: HNuterpupoBanHoe
yuuTeNel, HaunHAIOIIUE MeJaror, u3y4eHue oOydeHue coaepxkanuio u s3eiky (CLIL) cramo
SI3bIKa,  TEJAaroruka, MpodecCHOHATBHOE BaXXHBIM IMOAXOJOM B COBPEMEHHOW CHCTEME
pa3BUTHE. o0Opa3oBaHwsl, ITOCKOJIBKY MO3BOJISIET
yJanmmces OJHOBPEMEHHO OCBaMBaTh

MPEIMETHOE COJIEP)KAHUE W HHOCTPAHHBIN

a3bIk. HecMoTpss Ha CBOM NpPEeUMMYIIECTBA,

BHenapenue CLIL MokeT OBITH CIOXKHBIM,

OCOOCHHO Ui HayMHAIOIIMX YUYUTeNed ¢
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OTPaHUYEHHBIM ONBITOM U MOATrO0TOBKOM. Llenp
JAaHHOTO  WCCIENOBaHUS  —  BBIABHUTH
OCHOBHBIE  TPYAHOCTH, C  KOTOPBIMH
CTAJIKMBAIOTCS HAYMHAIOIINE IMPETOoaBaTeIIN
CLIL, a Taxxke ompenenuTh 3(h(PeKTUBHBIC
CTpaTeruy, CIOCOOCTBYIOLIME ux
npodecCHOHATHBHOMY Pa3BUTHIO.
HccnemoBanne OCHOBaHO Ha KadeCTBEHHOM
MOJX0/IE C HCIIOJNB30BAaHHUEM WHTEPBBIO H
HaOJII0JICHUH B Kiacce Juisi 6osiee riry0oKoro
NIOHMMaHHS OIbITa y4duTeNel. Pe3ynbTarhl
MOKAa3bIBAIOT, YTO HAYMHAIOIIME IIE€arorH
9YacTO CTAJIKMBAIOTCS C TAKMMHU MPOOIEMaMH,
Kak  moxbop — MOIXOAAIMX  y4eOHBIX
MaTepHaloB, yIpaBJieHUE y4eOHBIM
IIPOIECCOM Ha MHOCTPAHHOM SI3BIKE M OaJiaHC
MEXIY COJIepPKaHHEM MPEIMETA U I3bIKOBBIMU
LEIISIMH. Kpome TOrO, HEJIOCTAaTOK
YBEPEHHOCTH W  clabas  MeToaudeckas
MOJIFOTOBKA MOTYT OTPHUIIATEILHO BIUSATH HA
Ka4eCTBO MPEero1aBaHusl. B EJIOM
UCCIICJIOBAHUE  TIOJUCPKUBACT  BaXXHOCTh
NOCTOSIHHOW ~ MOJJCPKKH W MPAKTUKO-
OpPUEHTUPOBAHHOTO OOYYCHHUS IJIs yCIICITHON
peanuzanuu CLIL.

Introduction. Many novice teachers find it challenging to balance language instruction with
subject content in CLIL classrooms. In some cases, they tend to focus heavily on grammar and
vocabulary, while in others they prioritize subject content and pay less attention to language
development. Such imbalance can reduce the overall effectiveness of CLIL lessons and limit
students’ learning outcomes.

Another common issue is the lack of confidence among beginner teachers, especially when
they are required to teach in a foreign language. This often affects their ability to manage the
classroom effectively and maintain active interaction with students. As a result, lessons may
become less engaging and less productive.

For this reason, effective teacher training and continuous professional support play a crucial
role in helping novice educators adapt to CLIL methodology. This paper aims to explore the main
challenges faced by beginner CLIL teachers and to identify practical strategies that can support
their professional development.

Literature Review. Content and Language Integrated Learning (CLIL) is widely recognized
as an approach that combines subject content with language learning. According to Do Coyle
(2007), CLIL supports both content understanding and language development through integrated
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instruction. This means that teachers need to balance subject knowledge and language skills in
their teaching [1].

However, research shows that many teachers are not fully prepared for this approach. David
Marsh (2002) highlights that effective CLIL teaching requires both linguistic competence and
methodological knowledge, which many novice teachers still lack. As a result, beginner educators
often feel uncertain about lesson planning and classroom interaction [2].

Another issue discussed in the literature is the gap between theory and practice. While
teachers may understand CLIL concepts, they often struggle to apply them in real classrooms.
Peeter Mehisto (2008) points out that practical experience and continuous support are essential for
successful implementation [3].

Overall, the literature suggests that teacher preparation and ongoing support play a key role
in the effectiveness of CLIL.

Research Methodology. This study employs a qualitative research approach to explore the
experiences and challenges of novice CLIL teachers in secondary schools. A qualitative design
was selected because it allows for a deeper understanding of teachers’ perspectives and real
classroom practices.

Participants:

The study involved four novice teachers, each with approximately one year of teaching
experience. They were employed at two secondary schools located in Khorezm. These participants
were chosen purposively, as they could provide meaningful insights into the practical challenges
of implementing CLIL.

Data Collection Methods:

1. Semi-Structured Interviews: Each teacher participated in an interview lasting
approximately 30-45 minutes. The interviews focused on identifying the main difficulties faced
in CLIL teaching, strategies used to integrate language and content, and their experiences with
teaching materials and classroom management.

2. Classroom Observations: A total of five lessons per teacher were observed. The
observations allowed the researcher to examine how teachers applied CLIL strategies in practice,
managed classroom interactions, and engaged students in both content and language learning.

Data Analysis:

The collected data were analyzed using thematic analysis. The process involved coding the
interview transcripts and observation notes, grouping similar ideas, and identifying recurring
themes. This method made it possible to highlight common challenges and effective teaching
practices among novice CLIL educators.

Ethical Considerations:
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All participants provided informed consent prior to the study. Confidentiality was
maintained throughout the research, and participation was entirely voluntary.

Analysis and Results. The analysis of both interviews and classroom observations revealed
three main findings regarding the challenges faced by novice CLIL teachers in Khorezm.

1. Balancing Content and Language Integration

A major challenge identified was the difficulty of maintaining a balance between subject
content and language learning during lessons. Teachers often struggled to integrate language-
focused activities with content delivery, which supports broader research claiming that achieving
an effective balance between content and language remains one of the most persistent issues in
CLIL pedagogy. For example, Villabona and Cenoz note that content-oriented teachers may
neglect language development, while language-oriented teachers may overlook deeper subject
teaching, resulting in an imbalance that weakens CLIL outcomes [4].

2. Assessment Literacy and Teacher Preparedness

Another important finding was that novice teachers lacked sufficient understanding of
assessment strategies tailored for CLIL contexts. Effective assessment in CLIL requires teachers
to evaluate both content learning and language progress simultaneously, a competence often
underdeveloped in beginner educators. As recent reviews suggest, CLIL teachers’ assessment
literacy — that is, their knowledge and skills to design, implement and interpret assessments —
remains an area requiring greater professional development support [5].

3. The Role of Pedagogical Frameworks and Training

Finally, the findings show that teachers who had a clearer understanding of CLIL
frameworks tended to implement more structured lessons. Research frameworks such as the
models proposed by Dalton Puffer and Smit emphasize the need for contextualized pedagogical
knowledge and highlight how teacher training influences classroom practice, supporting our
observation that novice teachers with limited methodological training struggled more in lesson
planning and execution [6].

In summary, the results indicate that while novice CLIL teachers demonstrate enthusiasm
and willingness to improve, their effectiveness is hampered by practical challenges related to
content language integration, assessment practices, and professional training.

Conclusion. This study explored the core challenges novice CLIL teachers face in secondary
schools and identified meaningful patterns related to content language balance, assessment
literacy, and pedagogical preparation.

First, balancing instruction between content and language remains a central difficulty.
Without a clear strategy, lessons may lean too heavily on one component at the expense of the

other. Second, the results highlight a need for enhanced CLIL assessment literacy. Since CLIL
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requires evaluation of both linguistic and subject learning, additional training in designing and
interpreting assessments is crucial. Third, the importance of systematic, context sensitive teacher
training — including exposure to established CLIL frameworks — is affirmed by both the current
study and existing literature.

To strengthen CLIL implementation, educational stakeholders should prioritize structured
training programs that involve practical classroom exercises, model lesson planning, and
assessment skill development. Mentorship and peer collaboration networks can also help novice
teachers gain confidence and refine their practice over time.

Overall, while CLIL has the potential to enrich students’ content and language learning, its
success depends on the quality of teacher preparation and ongoing professional support.
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